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Introduction
When each child is supported to 
reach their potential, no matter 
their background or postcode, it 
helps build a happier, healthier, and 
more prosperous Tasmania for all. 

The experience of COVID-19 in Tasmania 
demonstrated again the professionalism and 
dedication of teachers. Parents required to 
support learning from home for the first time 
were given an unprecedented insight into 
the volume and complexity of work done by 
teachers, principals and support staff. 

While the complexity of teaching has 
increased, so too has the social, emotional 
and cognitive learning needs of students 
coming through the school gate. This comes 
at the same time as Governments have 
deliberately underfunded Tasmania’s public 
schools by not providing them with even the 
minimum amount required for each child to 
receive a quality education.1 

Underfunding causes shortages of in-class 
support which means students don’t receive 
the individual attention they need to reach 
their potential. A shortage of specialists 
such as school psychologists and speech and 
language pathologists mean children can wait 
years not weeks or months for assessment 
and intervention. 

Teachers are so committed to their students 
that they attempt to cover for the shortages 
by doing more and more work at nights, 
during weekends and holidays. 

On average teachers do about 11 hours per 
week of unpaid overtime with principals 
regularly working 60-hour weeks.2  

And the problem has worsened with teachers 
reporting workloads are now even higher 
than the unprecedented COVID-19 year that 
was 2020.3  

While the dedication of educators is 
admirable, their goodwill is being exploited by 
governments. Each year more demands are 
layered onto teachers with already crippling 
workloads, and this is not sustainable. 

It is perhaps no surprise then that Tasmanian 
public schools are suffering severe and 
growing teacher shortages, variously 
described by principals as “dire” and a “crisis”.

Australia-wide there is a shortage in 
classroom teachers, with specialist 
areas such as STEM, music and 
languages worst hit.

Rising workload stress, diminishing respect 
for the profession, high burnout rates, 
relative declines in teacher pay, plunging 
numbers in university teaching courses and 
projected growth in student enrolment 
at public schools are combining to form a 
perfect storm driving these shortages. 

The worst recruitment problems are forecast 
to be in rural and remote areas and schools 
with high levels of disadvantage, which should 
be of particular concern to all Tasmanians 
and our Government. 

Already Tasmanian schools are suffering 
teacher shortages with one in five unable to 
fill vacancies in 2021 and 80% reporting they 
have been unable to find relief teachers when 
required. 

1. Adam Rorris, The School Resourcing Standard in Australia 
2020-2023, 2020.

2. Australian Council for Educational Research (ACER), A Study 
of Work Practices in Tasmanian Government Schools, 2017.

3. AEU Tasmania, Teacher Survey 2021.



Currently there is a crisis in teacher recruitment in Tasmanian Secondary Schools due to 
the lack of subject trained teachers in areas such as English, History, M.D.T, Home Ec, 
Maths and Science. This is especially evident in isolated schools and schools with additional 
complexity. 

It is noticeable in all schools, regardless of setting or complexity, that there is a shortage 
when searching for relief teachers. In my career as principal, I have noticed that this 
issue has become increasingly troublesome. I suggest that it is time to investigate further 
initiatives and inducements to recruit teachers to Government Schools.
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Glen Lutwyche 
Principal, AEU Principal 
Advisory Group, 
Ulverstone Secondary 
College



A Tasmanian student in early 
primary school now will be 
further impacted by worsening 
shortages when they reach high 
school.

The State Government needs to act now 
and deliver competitive wages, workload 
relief and other incentives to attract and 
retain teachers because Tasmania is in 
a deepening educational crisis. Mainland 
states are already attempting to stave off 
worsening shortages with comprehensive 
retention and recruitment plans, including 
cash incentives for some positions of up 
to $50,000.

The evidence shows that salaries are 
an important incentive in recruiting and 
retaining teachers and it is therefore even 
more alarming that Tasmanian teachers 
are the lowest paid in Australia.4  

The Australian Education Union (AEU) 
Tasmanian Branch is a community of 
teachers, principals, support staff, and 
other specialists in our public schools and 
colleges who are passionate about giving 
every student the opportunity to reach 
their full potential.

Teachers, principals and school 
psychologists are negotiating a new 
employment Agreement with the State 
Government now and this will set out 
working conditions, and therefore student 
learning conditions, for the coming years.

The Tasmanian Government signed up to 
the national education vision – The Alice 
Springs (Mparntwe) Declaration – which 
is for “…a world class education system 
that encourages and supports every 
student to be the very best they can be, 
no matter where they live or what kind of 
learning challenges they may face.”

And the Tasmanian Liberal Party’s 
election promise in 2014 was for our 
state to “Lead the nation in education by 
2020 - their time is up.5  

Teachers have the knowledge and the 
expertise, but they don’t have adequate 
resources. Working together we can 
provide students with more of the key 
ingredients they need to achieve their 
potential, but it will take a step change in 
commitment from the State Government 
- not merely tinkering at the edges.

This document, developed by teachers, 
principals, and support staff, is a roadmap 
to lift learning for every child. 

Equipping students, their teachers, and 
schools to be the very best they can is 
about political will and the time for the 
State Government to demonstrate that 
commitment is now.

4. Dr Geoff Gallop, Valuing the teaching profession – an inde-
pendent inquiry, 2020, p. 119.

5. Tasmanian Liberals, Leading the nation in education – The 
Plan to invest in education, 2014.
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6. Australian Early Development Census, National Report, 
2018.
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Teacher Assistants and Education 
Support Specialists

No two students in a class are the same. Each 
has a different start in life and different abilities 
and challenges. 

Sadly, many Tasmanian children are from 
disadvantaged families. One in five (21.5%) 
students are assessed as being “developmentally 
vulnerable”, meaning they need intensive 
support early on at school if they are to catch-
up with their peers.6   

Students of the same age, in the same 
classroom, can be years apart in their learning 
abilities. Teachers tailor learning programs to 
account for students’ strengths and weaknesses 
to help them maximise their achievements.

In large or complex classes where teachers 
may be juggling a combination of students with 
behavioural issues, trauma or disability, the 
one-on-one learning support that teachers can 
provide is reduced unless more in-class support 
is provided.

More in-class support personnel, such as 
Teacher Assistants and Education Support 
Specialists, are urgently required. Teacher 
Assistants, for example, support teachers with 
preparing class materials as well as providing 
critical in-class support to help manage 
behaviour and support students with disabilities 
or other learning needs.

More in-class support 
& professional support staf f

How to lif t learning for 
Tasmanian students

Lif ting Learning
More in-class support from Teacher Assistants and Educational Support Specialists to 
enable more one-on-one attention for every child.
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I am in my last semester at UTAS - working towards an Associate Degree in Education 
Support. I have already attained my Diploma in this field. 

My role is predominately working alongside the Prep teacher in the classroom 
providing support or targeted teaching. This support may be facilitating small groups 
and one-to-one differentiated instruction in the key areas of numeracy, literacy, special 
education, and behaviour support. Or I may be providing support for students from 
diverse cultural backgrounds, students with disabilities, or Aboriginal students. 

With the increasing workload expected of teachers, the Education Support Specialist 
(ESS) is able to support with the planning and assessment of student learning. I believe 
that ESS support is vital in Early Childhood Education, as it is giving children additional 
support to help them have the best start in life. 

I love that I am able to see children flourish with their learning and that in some way 
I am assisting them to reach their potential. It is important that the Government 
continues to employ Education Support Specialists within our schools so we can help 
see that student learning potential is reached.

MY STORY
Tania Watson

Education Support 
Specialist (ESS) 

AEU Support Staff 
representative at Moonah 

Primary School
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More Support Teachers
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There are growing numbers of students 
being diagnosed with disability and 
an increasing number of students 
requiring school-based assessment to 
determine what changes to their learning 
environment and additional supports may 
be needed.

If these educational adjustments require additional 
funding or staffing, then a swathe of documentation 
and data must be produced and collated for each child 
to apply for those resources. 

The documentation requirements are exacerbating 
already extreme workload stresses in schools.

An important staffing resource are Support Teachers 
who work with classroom teachers to improve 
outcomes for students with disability or additional 
support needs. This includes assisting with or 
leading student assessments, educational adjustment 
documentation, learning plans and managing Teacher 
Assistant duties.

Support Teachers regularly meet with specialist 
support staff, parents, school staff and other service 
providers to develop, implement and evaluate 
Individual Learning Plans for students with  
additional needs.
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STUDENTS WITH DISABILITY 
FALLING THROUGH THE GAPS?
Independent researcher Barbara 
Preston calculated in The Social 
Make-up of Schools (2018) that 
11.5% of public school students 
nationally have a disability, 
a conservative estimate in 
Tasmania because of our above 
average levels of disability.

That’s a total of 7,159 students with disability, 
yet only 4,957 students receive an extensive, 
substantial or supplementary educational 
adjustment, that meets the needs of a 
student with disability that “…restricts 
everyday activities” (ABS definition).

Based on these numbers 2,202 students with 
disability are not funded for the additional 
support that comes with an Educational 
Adjustment.

Students with disability require intensive help 
and 91% of principals said these students would 
benefit from additional classroom support. Of 
those schools reporting inadequate resources 
to meet the needs of students with a disability, 
more assistance for teachers in the classroom 

was the number one issue.7

7. AEU Tasmania, State of our Schools survey 2020.



Students with disability deserve a high quality, inclusive education. Their needs are 
best met when they are supported by a team of professionals including Teacher 
Assistants, Education Support Specialists, Support Teachers, School Psychologists, 
Social Workers, and other therapists. 

All students learn best when they have their individual learning needs met. 
Teachers require time to develop high quality learning plans and activities for 
students. Teacher assistants and Support Teachers play an invaluable role in the 
implementation of individual learning plans and activities. 

The new disability funding model is a fairer measure of determining educational 
need for students with a disability. However, an urgent review is required to ensure 
that it is adequately resourced and is efficiently administered.

More Support Teachers who can work with classroom teachers to improve outcomes 
for students with disability or additional support needs.

Lif ting Learning

9MY STORY
Mark Kingsley

Support Teacher
AEU workplace 

representative at 
New Norfolk 

High School
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Lif ting Learning  
Additional Professional Support Staf f

Teachers report that a growing number of 
students are attending with more complex 
social, emotional, and learning needs.

There is an increased reliance on schools to deal with 
the mental health crisis among young people which 
is increasingly associated with suicidal behaviour and 
self-harm.8

Tragically, Tasmania has the highest rate of suicide of 
any state in Australia.9  

Children from disadvantaged families are three times 
more likely than those in well-off families to suffer 
from mental health disorders and the vast majority of 
those students with complex needs are educated in 
public schools.

STUDENTS DENIED THE SUPPORT AND CARE THEY NEED

in Tasmania

in Tasmania

Recommended support ratio*

1 school psychologist to 900 students

1 social worker to 800 students

1 to 500 students

More School Psychologists and Social Workers are 
needed to support families and students to deal with 
a range of social and emotional challenges – including 
trauma. Employing these professional staff in schools 
ensures qualified support is easily accessible and 
teachers are not having to extend their work into areas 
they do not have the capacity or qualification for.

The Australian Psychological Society recommends 
a ratio of one school psychologist to 500 students 
but in Tasmania the ratio is closer to one full time 
psychologist for every 900 students.10  

Additional Occupational Therapists and Speech 
Pathologists are needed to deal with a range of 
developmental delays that students present with – 
from an inability to hold a pencil (fine motor skill 
difficulties) to speech impairments. One in five 
Tasmanian students present as developmentally 
vulnerable in at least one area.11   

The waiting times for students in public schools to be 
assessed and receive an intervention by a specialist 
are unacceptably long and can be years, not weeks or 
months.

Delays in intervention can permanently derail a 
student’s learning trajectory but it is not only the 
individual student that can suffer. A lack of appropriate 
diagnosis and support can affect a whole class, and 
the learning of students indirectly. Teachers are also 
reporting higher incidences of students presenting 
with trauma and principals nominated additional 
specialist staff to deal with student welfare as a top 
staffing requirement.12

* Australian Psychologists and Counsellors in Schools and Australian Association of Social Workers

8. Dr Geoff Gallop, Valuing the teaching profession – an independent 
inquiry, 2020, p. 36.

9. Australian Institute for Health and Welfare, Suicide & Self-harm moni-
toring data, 2021.

10. Department of Education, Key Data, March, 2021.

11. Australian Early Development Census, National Report, 2018.

12. ACER, A Study of Work Practices in Tasmanian Government Schools, 2017
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Sally Rayner
Senior School 
Psychologist, Member of 
the AEU’s Psychologists 
Advisory Group

As a Senior School Psychologist I work with a wide range of students, their families and the school staff who teach 
them. Our workload and demand for the services we provide in schools is ever increasing. 

I have noticed over my career that the work and referrals for School Psychology services are becoming increasingly 
complex. Our role is crucial in providing schools with the diagnosis, evidence and recommendations to support and 
teach children with complex behavioural, developmental and mental health needs. Without these services, schools 
would not be able to access the funding required for teachers to make the adjustments needed for many of these 
children. 

We have specialist skills in assessment, diagnosis as well as intervention and therapeutic support or counselling for 
students with a disability, mental illness, challenging behaviour and other issues that impact on a young person’s 
capacity to participate and learn at school. We work closely with teachers, support teachers, Social Workers, 
Speech and Language Pathologists and School Health Nurses. 

Together with our Social Work colleagues we also support schools to recover and cope during and following a 
critical incident or crisis event. We work across multiple sites which means we are often in three to four (and 
sometimes more) schools in the one week, each with its own caseload, waiting list and referral priorities. 

I have noticed that increasingly students and their families are turning to schools for help and to provide specialist 
crisis support for a range of mental health problems. We are seeing lots more young people present with suicidal 
distress and complex emotional and psychiatric needs for which there are few other services available to support 
them. These mental health issues severely impact on a student’s capacity to engage and participate at school. 

Psychologists are highly sought after in the private sector and in other Government agencies so it can be difficult 
for public education to recruit and retain the experienced professionals that they need to meet the demand in 
schools across the state.



Increase the number of professional support staff in schools, particularly psychologists, 
speech and language pathologists and social workers.

Lif ting Learning
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There is a myth that if teachers are not in front of students providing direct 
instruction, they are not working. 

But anyone who has even a passing acquaintance with schools, colleges or those who work there will know that 
outside the classroom teachers juggle an ever-growing list of competing demands.

When teachers are not ‘on class’ it is important they have the necessary time for core educational work such as 
lesson planning and development, preparation and assessment of learning plans and communicating with families.

Lif ting Learning  
More time for planning and preparation

As a teacher of more than 20 years in the profession, I have observed the needs of children 
who experience trauma exponentially grow over that time. It can be very difficult finding 
educational support staff with the experience needed to support students with very 
complex needs and assist in managing behaviour and educational and social development. 
Support Staff with experience in trauma education and delivery are particularly in 
demand. Supporting the mental health and wellbeing of students is a huge workload issue 
for classroom teachers in itself, and more funding would enable schools to recruit more 
experienced psychologists and social workers to deal with the complexity of student need.

MY STORY
Lindyl Wingate 
Teacher, AEU workplace 

representative at 
Clarendon Vale Primary
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I feel there just aren’t enough hours in the week for me to do all the work I need to do. I feel that 
I’m always working. It’s not unusual for my team to be messaging each other at 11 o’clock at night 
to organise planning. We can get emails from managers in the evenings, on weekends and when 
we’re on sick or carer’s leave. I message parents after I’ve had dinner at night. We do these things 
because we don’t have enough time during the day to get everything done.

As an Early Childhood teacher, it’s really important to be able to talk with parents about their 
children, however, due to the changes COVID has caused in schools, it’s now harder to have casual 
chats before or after school and we need to arrange meetings or send emails or have phone 
conversations which take a significant amount of time. One phone call to a parent can take one 
entire non-contact block.

We want our students to have all the support they need, but this involves writing Learning Plans 
and adjustments which takes a huge amount of time. This year I wrote adjustments for seven 
students and each one was about 1000 words long, however only one of these students will 
probably end up getting any funding. I copy and collate evidence of many students’ work which 
takes a significant amount of time at school. I also keep diaries for some of my students, so I can 
record any behaviours and concerns I have for future reference.

Ensure teachers have adequate time for core tasks such as planning and preparation, 
communicating with families and developing learning plans. 

Lif ting Learning

MY STORY
Alison Jales

Teacher,  AEU workplace 
representative at 

Glen Dhu Primary School
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Case Study
I have 23 students in my Grade 1-2 class this 
year. They are a beautiful class and I love going 
to school every day. They are curious, kind and 

want to be their best selves. I want them to grow up to 
be life-long learners and contribute to making the world a 
better, fairer place. They try their hardest, and it breaks my 
heart that I can’t give them all the support they need in the 
classroom to help them reach their full potential.

I have a child in my class who never stops smiling. She is 
always keen to share her ideas and writes me little notes 
telling me how much she loves school. For part of this year, 
she was homeless. She now can’t come to school some days 
because her Mum can’t afford the bus fare. I’d like the 
school Social Worker to provide some support, but there’s 
a waiting list and many students on the list have higher 
priorities.

I have a child who loves to give presentations and 
performances to the class, but is two years behind 
academically. I’d like her to have a cognitive assessment 
done by a School Psychologist, but she could have to wait a 
year for this.

I have a child who is a real scientist. He’s an expert on 
volcanoes and has an incredible vocabulary. He is in Grade 
2 and still unable to write, so I have him draw his ideas and 
I then scribe them for him. He doesn’t have a diagnosis yet 
and he does not receive additional funding or support.

I have a child who misses more school days than she attends. 
She loves dogs, but I feel that’s all I know because I hardly see 
her. Our school Social Worker is supporting her family, but 
there’s no additional support for her in class and, as you can 
imagine, she’s years behind where I’d like her to be.

I have a gorgeous child who believes he is a Maths genius 
and I’m very happy that he’s been able to successfully do 
our most recent Maths tasks, if I sit with him and clearly 
explain each step. He’s the only child in my class who has 
a diagnosis. He receives a small amount of funding and the 
school tops this up. However, this is a drop in the ocean in 
terms of what he actually needs.

In addition to these children who are struggling with their 
learning, I have children who are very clever, quick to finish 
tasks and need extra challenges. Children who may be 

gifted or talented will probably never be assessed and they 
can’t be the School Psychologist’s focus when there are so 
many students with higher needs. I’d just love them to have 
some additional support in class to take their learning to a 
higher level.

My most challenging child is awaiting a new diagnosis 
from a private psychologist, which will probably be ODD or 
ADHD, but he is possibly also trauma affected. He needs 
almost constant attention to be able to focus, manage his 
behaviour and complete tasks. He gets so frustrated when 
he has to write his ideas down that I need to be by his side 
the whole time. Sometimes he just needs me to sit in a 
beanbag with him and share a story to meet his attachment 
needs and help him to regulate his feelings. He receives no 
additional support in class.

These are the students with the highest needs in my class 
this year. However, I also have three students who regularly 
cry in the morning when their parents drop them off due to 
their anxiety.  They get no additional support. 

I have five students who are probably trauma-affected 
but they get no additional support. In previous years I’ve 
had students who have English as an Additional Language 
and once their initial funding period is over, they get no 
additional support.

The makeup of my class is not surprising. Every year our 
classes include a significant number of students who are 
trauma-affected, have anxiety, are homeless, have English 
as an Additional Language and/or learning difficulties. 
What is surprising is that as the needs in our classes have 
increased, the level of support has decreased.

We need more support for these students outside 
the classroom, including more Social Workers, School 
Psychologists and Speech Pathologists. In the classroom, we 
need more Education Support Personnel, including Teacher 
Assistants and Education Support Specialists in all our 
classrooms to support students, not just with their academic 
work, but with their emotional needs.

No child can learn if they don’t feel safe and supported. 
We just want to see our children happy at school and reach 
their full potential.

The complexity of student need in our classrooms
By a Tasmanian primary school teacher (name and school withheld to protect student privacy)

MY STORY
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The complexity of student need in our classrooms
By a Tasmanian primary school teacher (name and school withheld to protect student privacy)
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Large class sizes are especially problematic when students are required to work with a range of potentially 
hazardous materials, or where the equipment and environment is potentially dangerous or limited.

Safety concerns for students and staff in areas such as Manual Arts, Food Technology and Science Laboratories 
can be minimised by putting class size limits in place. 

Fewer students allows better classroom management and the quality of learning is improved as students have 
more time using equipment.  

Smaller class sizes also provide a general benefit to students by allowing for more one-on-one teacher attention. 

There is a nationwide shortage of teachers which is projected to steadily worsen and the race is on for states 
and territories to recruit the educators they will need in the future and to retain the ones they currently have 
employed. 

A national teacher crisis is being driven by a combination of factors. At the same time student enrolment growth 
is creating demand for more teachers, the desirability of teaching as a profession is diminishing. Escalating 
workload stress is causing high burnout rates and teacher’s pay has now slipped relative to other comparable 
professions, over the long term.13 

Across Tasmania, schools are reporting teacher shortages in overall number but also in specific 
discipline areas such as STEM, music and languages as well as shortages in relief teachers.

Lif ting Learning  
Class sizes

Lif ting Learning  
Valuing our teachers

13. The Grattan Institute, Debunking dangerous myths about teachers’ pay, 2019.
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I’ve been teaching music for around fifteen years. I love my job with a passion. What a delight to go to work 
and help children make music. It is especially rewarding when children who might struggle in other areas of 
learning, experience success in music.  Making music and singing together releases endorphins which can 
help children with self-regulation and enhances the feeling of belonging to the group, which is so important for 
children who have experienced trauma. 

But teaching has become so much more incredibly difficult than when I first started in the early 90’s. The 
range of complex needs children bring to school with them can at times feel overwhelming. Our schools lack 
the appropriate number of trained professionals that are needed to support our vulnerable students, whether 
those needs be physical, emotional, or mental.

I worry about the low number of teachers training in music and that those who are 
will be drawn to the private school system because of better wages, conditions and 
because music education is highly valued in that system. 

Music teachers, all teachers, need to be valued, respected, and celebrated. We cannot expect talented young 
people to pursue teaching as a career if they feel they will not be respected and valued by the community. 
Music is such an important part of our culture and I’m proud to be helping the next generation to see 
themselves as music makers, not just music consumers.

MY STORY
Joy Coates
Music teacher, AEU 
workplace representative 
at Beaconsfield Primary
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A majority of Tasmanian schools, 60 per 
cent, experienced difficulty filling positions 
in 2021 and one in five remain understaffed 
with unfilled vacancies. A staggering 80 
per cent of schools reported an inability to 
attract required relief teachers.14 

In particular there is a chronic shortage of relief teachers 
and an inability to attract and retain STEM (Science, 
Technology, Engineering, Maths) and other specialist 
teachers – particularly in our isolated and other high-
demand areas. 

Modelling of projected student enrolment growth in 
NSW shows that they could be on the hunt for up to 
13,000 teachers by 203115 and in preparation teachers 
there are formulating a claim for pay rises of between 
10% and 15%.16 

The race is already on in Victoria where the State 
Government has launched a cashed-up campaign to 
recruit 4000 teachers with incentives of up to $50,000 
for those taking up high-demand positions.17 

Tasmania will find itself in an increasingly competitive 
recruitment market as national teacher shortages 
bite. We need to recruit teachers now to address the 
current deficit and then additional teachers to meet 
future need that will be driven by an ageing workforce 
and student enrolment growth.

The evidence is that salaries are an 
important incentive in recruiting and 
retaining teachers18 and it is therefore even 
more alarming that Tasmanian teachers are 
the lowest paid in Australia. 

A student in early primary school now in Tasmania will 
be further impacted by worsening teacher shortages by 
the time they reach High School.

The State Government needs to prioritise education 
and deliver competitive wages and other incentives to 
attract and retain the teachers we need now and into 
the future.

COMPARING 
TEACHER PAY

Top unpromoted position 
(Classroom Teachers)

$111,221

$106, 764$107,049
$108,441

$110,474$110,496$111,019

$114,624

ACT VIC QLD NT NSW SA WA TAS 

The Government needs to offer salary packages that are competitive with other states 
and territories to attract and retain the quality teachers, leaders, and other education 
professionals that our students and schools urgently need.

Lif ting Learning
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MENTORING
Teaching is a very demanding role 
with high rates of stress and burnout 
– especially among those new to the 
profession.

Research shows that as many as one in three early 
career teachers leave the profession in their first 
five years of service.19 Therefore, it is vital our new 
educators receive the support they need early 
in their careers to equip them to deal with the 
multitude of challenges they will face.

Mentoring by experienced educators is highly rated 
among early career teachers and is essential to 
recruitment and retention.

The advice, emotional support, and practical 
assistance mentors provide helps equip  new 
teachers with resilience and opportunities to 
improve the quality of education they deliver to 
students.  

A quality mentoring program must provide schools 
with additional resources to enable experienced 
teachers to have time off from their normal duties to 
provide support to the new educators. 

TIME TO BE BETTER
Early career teachers juggle a multitude of new 
and stressful challenges when they begin including 
classroom management, curriculum, resource 
preparation, school operations, planning, administration 
and relations with families and carers.

It is essential that new educators be given the time to 
seek support from experienced teachers to develop 
their skills and troubleshoot any problems they may be 
having.

The Beginning Teacher Time Release (BeTTR) program 
provides two hours per week away from the classroom 
for teachers in their first year, and one hour per week 
for those in their second year, to access support and 
professional development. 

They may choose to use the time to hone their skills 
through activities such as feedback meetings with 
senior staff, observing experienced teachers in the 
classroom, and participating in formal induction and 
training courses.

Given the importance of new educators continuing to 
develop their skills and the increasing complexity of 
teaching, this BeTTR program needs to be extended 
to teachers in their third year. 

Unmanageable workloads for teachers, starting right 
at the beginning of their careers, force many into 
part-time work to cope and these teachers must also 
have access to quality mentoring.

Additional support for new teachers not only helps 
prevent burnout but sets them on the path to 
becoming more effective educators, and intensive 
mentoring can have a significant effect on student 
achievement after as little as two years.20

 Lif ting Learning  
More support for Early Career Teachers 

14. AEU Tasmania, Principal survey, 2021.

15. Adam Rorris, NSW Public Schools to 2031 – Impact of Enrolment 
Growth on Demand for Teachers, p. 15

16. Dr Geoff Gallop, Valuing the teaching profession – an independent 
inquiry, 2020, p. 1

17. Victorian Government, Teach the Future vic.gov.au/teachthefuture

18. Dr Geoff Gallop, Valuing the teaching profession – an independent 
inquiry, 2020 p.119.

19. Peter Underwood Centre, Supporting New Teachers, 2020, p. 1

20.  Hayes Mizell, Learning Forward, Why Professional Development 
Matters, 2010, p. 6.
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I have been teaching for about five years now and it’s a really rewarding career. My greatest enjoyment comes 
from seeing a student get excited about learning. It’s so rewarding when they have that breakthrough moment 
and because of your perseverance and encouragement they achieve something that they may not have even 
expected for themselves. 

 I’ve been really lucky in my career in that I’ve had great support and amazing mentors and that is so 
important when you’re starting out as a teacher because everything is new and you’re starting everything 
from scratch. 

I’d say the biggest challenges for new teachers are planning and behaviour management. You haven’t taught 
classes before so you don’t have banks of resources and lesson plans that you can draw on and you’ve never 
done things like individual learning plans, report writing, yearly planning or risk assessments. 

Behaviour management is another skill that you have to get down pat early on or otherwise you’ll struggle. 
From the outside people may think teaching is easy but they don’t realise the diversity of personalities and 
behaviours that you can have in the one classroom. 

Quality mentoring for early career teachers is absolutely pivotal because it’s very easy to become 
overwhelmed and we see a lot of young teachers leaving the profession in the first five years of their career. 
New educators in their first two years of service do have some time reserved, called “time release”, to enable 
them to attend things like meetings with their mentors. But early career teachers are in a brand-new job in 
a new profession and learning doesn’t stop two-years in so time dedicated for their professional development 
and support must be extended to at least their third year. 

I have always been proactive in seeking support from experienced educators, but I used to feel a little bit 
guilty because all teachers are extremely time poor, and I knew I was taking time away from my mentor. It’s 
so important that we have quality mentoring programs and that schools are staffed to enable the mentors 
themselves to have the time they need to support early career teachers.

MY STORY
Sian Wailes
Teacher, AEU New 
Educator representative 
at Woodbridge School 

Extend the dedicated time for new teachers to receive feedback and support to 
those in their third year of teaching. Additional school resources to give experienced 
teachers the time and capacity to undertake quality mentoring of new educators. 

Lif ting Learning
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Lif ting Learning
Schools to be provided with enough staffing to enable Principals to dedicate more time to 
their core work of improving teaching and learning at their school.

Lif ting Learning  
Principals with time to improve 
teaching and learning 

The role of Principal has increased in 
complexity and workload, in line with 
similar experiences of Teaching staff.  

Only one third of Tasmanian high school principals said they 
had a “reasonable amount of time on leading teaching and 
learning” at their school.21    

One of the factors drawing principals away from their core 
work of mentoring teachers and improving the quality of 
education students receive is the requirement to “be on 
class” teaching students.

When the Department of Education (DoE) is formulating 
teacher allocations to schools, the Principal is counted as a 

teaching resource. In a few of our smallest schools where 
the Principal is likely to be teaching for a significant part 
of the week, the DoE adds a fractional allocation of extra 
staffing to allow the Principal some time for administration 
and mentoring teachers. 

We know how important it is that Principals can focus 
on leading teaching and learning and schools must have 
appropriate staffing to give the principal the flexibility 
needed to dedicate a significant part of their time to 
activities that benefit student achievement.

21. ACER, A Study of Work Practices in Tasmanian Government Schools, 2017.
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The Tasmanian Government signed the 
Alice Springs (Mparntwe) Education 
Declaration 201922 which commits it to 
supporting Aboriginal and Torres Strait 
Islander learners to reach their potential, 
and includes the following statement: 

“Educational outcomes for Aboriginal and Torres Strait Islander 
young people remain behind those of other learners in a 
number of key areas. Meeting their needs and fostering access, 
engagement, progress, and achievement for their educational 
performance requires strategic effort and investment.” 

Tasmania has the highest proportion of First Nations 
students in public schools than any other state at 
11.5% of total enrolments23 while according to the 
Department of Education, less than one per cent 
of teachers in our public schools are Aboriginal and 
Torres Strait Islander.24

While there have been some targeted improvements 
toward closing the achievement gap between Aboriginal 
students and non-Aboriginal students in Tasmanian 
schools, on average the gap between the two groups of 
students is widening.25  

Supporting cultural awareness and activities both inside 
and outside of school for First Nations teachers and 
students is important and under-resourced schools 
need funding to support engagement in important 
cultural activities relevant to their school communities.

MY STORY
Judy Hunter
 Aboriginal Educator, 

AEU First Nations 
Advisory Group

Lif ting Learning  
First Nations educators and students

There is an urgent need to invest in Aboriginal education in Tasmania and to review and improve policies and 
initiatives to better support students and teachers. We know that when Aboriginal and Torres Strait Islander 
people are supported to achieve at higher levels of education the flow-on positive outcomes are many – it’s not just 
Aboriginal kids that succeed but whole communities benefit. 

A central tenet of quality teaching is to “know your students and how they learn”. This means cultural awareness 
must be mandated for students studying to become teachers and for those already in the system – including 
support staff. Another fundamental step is to build the level of cultural capacity in our education system. It is vitally 
important for support staff because they bring their lived experience to the education setting and it helps build 
more respectful relationships. We need a review to identify the policies that have worked at a national level but 
that are no longer supported at a state level and develop initiatives to actually deliver on the goals of equity for 
Aboriginal and Torres Strait Islander students and to ‘close the education gap’.
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Lif ting Learning  
Recruiting teachers to isolated & hard 
to staff schools

We believe that every child, no matter where 
they live in Tasmania, should enjoy the same 
high-quality education and access to a full 
and rich curriculum.

But growing teacher shortages in both overall number 
and subject areas around Australia will worsen the 
existing staffing problems in Tasmania’s isolated and 
other high-demand areas.

Educator shortages ultimately impact on the quality of 
learning that students receive. 

The top staffing issues identified by teachers in 
isolated schools were attracting experienced 
teachers, (e.g. those with ten or more years of 
service), sourcing relief teachers and retaining new 
educators beyond three years.26 

Relief teacher shortages are critically bad in isolated 
areas and 63% of teachers, pre-COVID, reported 
turning up to work sick because of their school’s 
inability to cover their absence. Forty per cent of 
teachers said their school “rarely” or “never” could 
find relief teachers when required. 

Overall, Tasmanian teachers rate the Government’s 
isolated schools’ financial ‘incentives’ package as poor  
and is underwhelming when compared to what is 
offered to teachers in equivalent areas interstate and 
when compared with what other Tasmanian public 
sector workers receive.

For example, Tasmanian police receive payments to 
compensate them for living in isolated areas of up to three 
times the equivalent payments received by teachers.

Meanwhile, Tasmanian teachers receive an allowance 
designed to compensate them for the higher cost 
of living which has not been adjusted for inflation 
in almost ten years. And the “incentive” payments 

offered to teachers end after six years and have a gap 
in the second year when nothing is paid. 

In addition to more attractive financial packages, 
police also receive high quality housing, rent free, 
while teachers have to pay a nominal rent for housing 
of variable quality. A majority (56%) of teachers 
surveyed described Department-provided housing as 
either “low quality” or “very low quality” and just two 
per cent rated it as “very high quality”.27 

Education housing is generally designed for singles and 
not suitable for families which is a further disincentive 
for mid-career teachers, who are highly sought after, 
to relocate. 

In contrast, the Victorian Government has launched 
a campaign to recruit 4000 educators which includes 
generous incentives to fill high-demand positions of up 
to $50,000.28

The NSW Government offer additional payments 
of around $30,000 with a range of other incentives 
layered on top such as $10,000 payments for 
experienced teachers to serve in high-demand areas 
and even a “climatic allowance” to compensate for 

working in hot weather regions.29     

22. Education Council, Alice Springs (Mparntwe) Education Declaration 2019, p. 16.

23. Department of Education Key Data March 2021, p. 23.

24. Department of Education https://www.education.tas.gov.au/parents-carers/
school-colleges/aboriginal-education-services/

25. Department of Education, Annual Report 2019/2020 p.23

26.  AEU Tasmania, Incentives for Isolated schools survey, 2021.

27. Ibid.

28. Victorian Government – Teach the Future, https://www.vic.gov.au/invest-
ing-in-our-teachers

29. NSW Government, Benefits and Incentives, https://education.nsw.gov.au/
teach-nsw

Improve leave arrangements and support for First Nation educators involved in cultural 
activities inside and outside of school. A review of the effectiveness of the Government’s 
policies and initiatives in relation to supporting First Nation’s educators and students.

Lif ting Learning
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I’ve taught on the West Coast of Tasmania for one and a half years and prior to that I taught for two years in a 
remote community in Queensland. I comprehensively understand the benefits and complications of working remotely. 

One of the benefits of working on the West Coast is that generally classes have a large variety of students. This 
enables teachers to develop and hone their skills of differentiation to accommodate the needs of each learner. 
Another draw is that the staff I’ve met working here are like a family, working together and supporting the students, 
and one another, to achieve their best. Staff regularly collaborate to create engaging learning experiences with the 
interests of students at the center. I also love the lifestyle as it allows me to pursue my hobbies of bushwalking and 
hiking. 

Like many other schools on the West Coast, my school finds it difficult to retain and attract other teachers because 
we live in an isolated community. As such, our community is removed from the remainder of the state, with often 
large travel distances required for staff to stay connected to families, friends, and other opportunities. It also can 
mean that staff are excluded or not considered for professional learning. 

Being this isolated also means that when one teacher is sick, it is often impossible to find and attract relief teachers. 
These shortages can lead to staff burning out both as a result of covering for sick staff but also as a result of being 
afraid to take and use sick days when necessary. 

To help attract more educators to isolated schools it would be great to increase financial allowances and incentives 
but also improve leave provisions. We face long travel times to access appointments and services outside of the 
Coast and allowing staff to accumulate urgent personal business leave days and take them consecutively would be 
an improvement. Shortages of relief teachers is a big problem, so we need some targeted incentives such as providing 
fuel, travel and accommodation expenses for relief teachers willing to travel to us. 

Such incentives would hopefully make a difference in attracting a variety of educators - both  graduates and 
experienced teachers – to work in isolated areas and encourage existing staff to stay beyond the current three years 
of minimum service.

MY STORY
Bernadette 
Robertson
Teacher, AEU workplace 
representative at 
Rosebery District School
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I have lived and taught on King Island for over 35 years.  I love living in this remote community, but I must say it does 
come with its challenges.  

I have grown accustomed to the isolation, particularly the storms and gale force winds, but the high cost of living is still 
hard to accept.  I have trained myself to ignore the prices of the fruit and vegetables.  When I worried about the cost, 
shopping became too depressing. 

The allowance that I receive as a teacher serving in an isolated schools goes virtually nowhere to covering all the 
additional costs of living on a remote island. Unfortunately, I have seen many fine teachers leave our community 
because they struggled to make ends meet. 

Without realistic cost of living allowances sadly isolated communities such as mine will struggle to recruit and retain the 
quality teachers we need. 

Such incentives would hopefully make a difference in attracting a variety of educators - both graduates and 
experienced teachers – to work in isolated areas and encourage existing staff to stay beyond the current three years of 
minimum service.

The tyranny of distance is another disincentive for 
people deciding to take up positions in schools in 
isolated areas because it can mean long travel times – 
especially in winter or during bad weather – to access 
basic services and especially medical appointments.

But teachers receive only one day per term to attend 
to urgent personal business which is inadequate when 
a one-way trip from the West Coast or Bass Strait 

Islands to Hobart can on its own be a full day.

Clearly if the Government is serious about its 
commitment to ensuring every child, irrespective of 
where they live in Tasmania, has access to a quality 
education with a full curriculum then it needs to 
develop a comprehensive package of incentives to 
ensure schools in isolated areas can recruit and retain 
the staff they need.

MY STORY
Ian Allen

Teacher , AEU workplace 
representative at King 

Island District School

The Government to develop a comprehensive and attractive package of incentives to 
ensure all schools in isolated and high-demand areas can attract and retain the staff they 
need to provide high quality education for all. 

Lif ting Learning
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For teachers to be as effective as 
possible, they continually need to 
expand their knowledge and skills 
to implement the best educational 
practices. 

Quality professional learning enables   educators to 
continually improve their teaching abilities and in turn 
better support students to raise their achievement 
levels. When educators learn, students learn more. 

Just as teachers provide students with a broad 
education, educators need individualised professional 
learning that is relevant to their specialty and 
maintains a broad skill and knowledge base.

Anyone concerned about their students’ futures will 
want to support a cycle of continuous professional 
growth for teachers, relief teachers and Education 
Support Specialists.30 

Teachers, Education Support 
Specialists and Relief Teachers to 
have improved access to quality, 
relevant and individualised 
Professional Learning options.

Lif ting Learning

• Reproductive Health and Well 
Being Leave

• Increased Paid Family and 
Domestic Violence Leave

• Support for LGBTIQ+ educators

• Improved parental leave provision

Lif ting Learning

Public schools have a proud tradition of 
inclusiveness and reflect society in all its 
richness and diversity. 

It is important that the diversity of the student 
population is reflected in the diversity of the teaching 
population and that the values that we instil in 
students of inclusion and equity are the values that we 
also put into practice when recruiting and supporting 
teachers.

Teachers need to be treated as whole human beings 
with complex lives inside and outside of school and 
policies and measures must support teachers to be 
the best they can be when they are in the classroom. 

A supportive working environment makes for a great 
learning environment.  

Lif ting Learning  
Professional Learning

Lif ting Learning  
Gender equity, inclusion, and diversity

30. Learning Forward, Why Professional Development Matters, 
Hayes Mizell, 2010.
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Just as we demonstrate care and compassion toward students and account for the complexity of their 
personal and biological lives, we need to show the same care for teachers. We also must recognise that 
teachers are biological beings with associated events, issues and life stages that they need to manage. 
That’s why we are advocating for Reproductive Health and Wellbeing Leave for all teachers.

Working in a feminised profession, I think it’s particularly important that we provide women with leave 
to manage reproductive related issues. Life stages and cycles like menstruation and menopause are not 
illnesses but they are currently treated as such and teachers must use sick leave if they require time away 
from work. Instead, these natural processes should be recognised as life events that are not illnesses but 
that may require paid time away from school to manage.

In a profession with rising stress and burnout rates, it has never been more important to spotlight the 
importance of educators exercising self-care and this new leave is an important step in that direction.

We want teachers who are feeling sub-par to be able to take time to recover so when they are in front of 
our students they are at the top of their game. And the old adage is true – a great working environment is a 
great learning environment.

MY STORY
Lisa 
Bartholomew 
Teacher, Member of 
the AEU Women’s 
Advisory Group and 
AEU representative at 
Latrobe High School
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Here’s what your participation can help achieve 

More in-class support from teacher assistants to ensure teachers can focus on every 
child. 

Holistic support for students, with additional professional support staff such as School 
Psychologists, Speech Pathologists, Occupational Therapists, Library Technicians, 
Social Workers and Education Support Specialists. 

Smaller class sizes where equipment is limited, rooms are small or staff and student 
safety is at risk. 

Support our early career teachers, including time release for mentor teachers, to 
keep great teachers teaching and give them time to prepare quality learning. 

Solutions to the teacher shortage crisis affecting students and educator workload. 

Keep our best teachers and attract more, by lifting Tasmanian teachers from the 
lowest paid in Australia to competitive with other states and territories. 

Ensure teachers and principals have the time to focus on teaching and learning. 

Additional support for First Nations cultural activities.

An isolated schools incentive package to keep and attract quality teachers. 

Improved access to relevant Professional Learning for all teachers and ESS. 

Respect and recognition for educators in complex settings such as Support Schools. 

Join the campaign to 
lif t learning for every child  

Show your support and sign up here:
 liftinglearning.org.au


